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Research on L2 Motivational Strategies: Achievements and Future Directions
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SNERE (L2) BEWSEEHCIWT, B SIS
RO & 725> TCVD (Guilloteaux & Domyei, 2008; Lee
& Pun, 2021), ZA1FE T L2 #5038 ClE, Gardner and
Lambert (1972) Ot UDEIFH) Y 7 0 —F 2861 D/
HIEhE DT & B EAYENE-SF (B Gardner, 1985). Ryan
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IhTuna,

D FEFHXN, FIZITFEAZ AV (T, 2010) X2
PRI (JBEE,2010) SEHETH, L2 98BV, )
HESITHIIRE 2258 % Bof= LT 5, BESITHE, oz
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PIN (2016) THAN SN TWD AR 27 4B OFRATHE
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BT B E DT D72 DIT AW EACOAEE$5 2
LET 5,
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(Guilloteaux & Démyei, 2008, p. 56) & 3R L7z Z L 2MfF5E
FHIZH~ORLZFFOEZ L, DI, MS BT 3£ &
FREMTOITND,

koD HBE S RiE )  MS BFZEDFE—D BN,

L2 WiFe% L BE KD BEDIZTHZE] THD
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Csizér (1998) (%, /™4 U —D L2 HENFEFH ORES
FEBIEHTTDICEDL I RT I/ =v 7 2fFoTND
DA, TEREDITICRET 2 10 DL (HASERIIYT
M,2016)] 2B 5732 L7- (3% 1), Domyeiand Csizér (1998)
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Set a personal example with your own behaviour.
Create a pleasant, relaxed atmosphere in the classroom.
Present the tasks properly.

Develop a good relationship with the learners.

Increase the learners’ linguistic self-confidence.

Make the language classes interesting.

Promote learner autonomy.

Personalize the learning process.

Increase the learners’ goal-orientedness.

Familiarize learners with the target language culture.
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stage) . 1 TEIT BEW (post-actional stage) D7 11 & A543,
KB R A B2 5 EAE SN DB ST EIR 2167
BIZEEOTWD (X1 2H), Démyei (2001) D7 L—
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Strategy # Description

Strategy-1 Indicate your mental and physical availability for all things academic.

Strategy-2 Apply continuous assessment that relies on measurement tools other than
pencil-and-paper tests.

Strategy-3 Provide multiple opportunities for success in the language class.

Strategy-4 Focus on the motivational flow in your lesson.

Strategy-5 Regularly include tasks that invelve the public display of students’ skills.

Strategy-6 Share your own personal interest in the L2 learning (e.g. in learning strategies

or target culture) with your students.
Strategy-7

Strategy-8 Help learners accept the fact that they will make mistakes as part of the
learning process.
Strategy-9 Bring in and encourage humor in the classroom.

Strategy-10
Strategy-11
Strategy-12

Encourage learners to attribute their failures to lack of effort.

Keep the class goals achievable.

Provide regular feedback about the areas on which they should particularly
concentrate.

Strategy-13 Make assessment completely transparent.
Strategy-14
students but by its own virtue.

Create a pleasant and supportive atmosphere (for studying English) in the
classroom.

Strategy-15

Vary the learning tasks and other aspects of your teaching as much as you can.

Assess each student's achievement (improvement) not by comparing with other
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Encouraging positive

retrospective self-evaluation

e Promoting motivational
attributions

e Providing motivational
feedback

o Increasing learner
satisfaction

e Offering rewards and
grades in a motivating
manner
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Creating the basic motivational
conditions

e A pleasant and supportive
atmosphere in the classroom
o A cohesive learner group with

appropriate group norms

o Appropriate teacher behaviours

Motivational
teaching

practice
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Generating initial motivation
e Lnhancing the learers’ L2-

related values and attitudes
o Increasing the learners’

expectancy of success

o Increasing the learners’
goal-orientedness

e Making the teaching
materials relevant for the
learners

o Creating realistic learner
beliefs

Maintaining and protecting
motivation

e Making learning stimulating
and enjoyable

e Presenting tasks in a motivating
way

e Setting specific learner goals

e Protecting the learners’ self
esteem and increasing their self
confidence

e Allowing learners to maintain a
positive social image

o Creating learner autonomy

e Promoting self-motivating

strategies

e Promoting cooperation among

the learners

e
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IIFf e R (RRE)
I EREE R LA R T A T b 465(0.68)
1 RO LA AL 428(0.72)
3 CPEOARIEE AT 2 - 418(1.19)
4 PETAOFRERY ARS L 414(0.87)
5 FAROAHETR-MAZE 386(0.77)

F4 SEOEEHEHNMRMLZEZHL TN (1
Jt 2022)

L #A TR

A SRR T A T b 432(043)
DTS AT B - 408 (0.58)
FEOBY: - BLARETA D b 407(035)

e o | b [ —

(
FAETROFRZRY ANAZ L 3.78(027)
CFEDERES R ML 369(0.31)

2.2.2 M DEEM GIBR) I2OLWTHOHENEHE., =
BEOFERDBHRIZ DL TOHEE

AR L7 MS OFBRICBET 238l & 3 e e ThiFSE
OHIZIE, THEGROBENERIZ EORRE MS #3%3%
THEHLTWAPERELZLDOLH D, T OFE
Tl MS (xS D 2h 0038, & SRR B DRIR)
PERENTEBY ., EICHBOREOTE & A HEE O
B TIVETUEARESS. (z-score) L. TD#EERDHF
EBHOLNTND, ZOL DRI N H ) — H
B, WE, FEE V- S ESE e L2 WEBRE T b
TWDR, EOMFRIZEN TS, ZEN AT L8R L
TS MS 203 L b TECIRD ATV b ol
TIERNWZ EMBH BT/ 5T 5 (Cheng & Dornyei,
2007; Domyei & Csizér, 1998; Guilloteaux, 2013; Ye & Hu,
2024), FrIZHEEE 72 DIT Guilloteaux (2013) OF#EE DT,
A CHEA SN 48 DMS 96, 47 DMS 3, EDOEE
AR EN TV DIZH b B THEVFER S TH
RN E VI FERIEF SN TS, Guilloteaux (2013) 132
DFER AT T BEORFEARBIZE > T HEEIZBWT
PEHF OB AED D Z LT IUE CEEMEE
HTIFRWATREMER H 5 L BEL L TD,

2.2.3 HEDO M FRICHEEL5ZH5ERICTOLTOHN
=

AT T2 SEA TRIFECL MS (DWW C OB o Bt
DRk & FRROME B =N R ONT- 2 & &2, b
FEHEOBINT, BED MS ERICEE 52 28R A
WK, ZOHUCBSEL T, Lee and Pun (2021) X MS
O TEBIATEEME (feasibility) | & W HOMESRZTEE L2, MS
DOFEHATHEME L 1T, D MS M L2 HEICH- 2 50

RBRASIRZF A FEAL . 5 68 &

D, 7Ly vy —, I E WS T-B RN B EEES Y
RSN 0PI SN AEEME] (Lee & Pun, 2021,
p.8) BfEd, OFV., HDHMS N L2 HEIT L > THHE
FZHLD AND Z EMAIRENE I D aRIEEE 2 L
9. Leeand Pun (2021) 1%, AHEOHEHEEBIOREE
BRERE, OO R CIGEE B2 D BRI AR
TN—TA L H Y a—% A= %2 520 L MS D5,
AIREMEICIE, FEICERET D B0 ] F4EN MS O
BEZTANDDY), HEIDERT S0 (] : MS 21
D ANDIZSHTz > TOHEIZE DL BWDITIIDND
7Y, £ LU TFEERRICERT 260 B MS 7327 7 A
T RO 25 2 CTHlig)ny) 2OV TOHEDE
AN EE 52 TNHZEEHLMNILE (3S),

=5 NS OEIRAIEEMICEEEX5 X H5ERA (Lee & Pun,
2019)

Origins Factors

Student
Student acceptance (content-specific)
Student readiness

Student behaviours

Teacher workload and expenses
Teacher knowledge

In-class implementation

Course requirements

Institutional requirements

Teacher

Educational context

Yeand Hu(2024) . #E D MS 8% 52 55
R A L7-AF2E Cdh D, HR0D Leeand Pun (2021) R
el DRE 728, Leeand Pun (2021) NS F X FE0HK
FEOPEEHE ARG L L7-DIZ%F L, YeandHu (2024) 7%
HEDOFERHE R E L, T72bBRED 12 HE
DT FA MIUFHE LTz (context-specific) A= >7
ZLiZH D, YeandHu(2024) %, FRASICSIN L= 3B
BAOA v Ea—THLNEEE b LI, HEDS
< OWBYEIR (5] - B R, =R, MS B3 2 %0
) SOHMMELR] (5] 7 7 A A X B[R] DA )
B> T MS OEIC A 52 TWH 2 &%
BSMNZ LTV D,

Leeand Pun (2021) & Yeand Hu (2024) A3#(E.0> MS fi#
R H-2 A ERZERTFE TR T=ozxt LI -7
(2024) 1 TEATFIEE VT MS IR 5 2 53K
A LD, JIDE 7T (2024) 1, Leeand Pun (2019)
DFEREZEIZL T, HED MS LY 52 HE
LT, Mot (FEEFICR L TEDO MS 2 ENZT
IRATZE S, [ax s MS ZEATLHZ &nE
AV DY | HZEE OBIFnE (MS 2MEZEICE LT
WD LD D) E WD B AETRE L, S OZEED MS
BRI & OREREL 5.2 D00 | mEOIGE
B 01D6,2022 L[FL) 28U BRI L 0 et L

Student acceptance (non-content-specific)
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7o DG - 77N (2024) 1E, FHEDFERSG, MS Z&IZ
AIWE, TR R 2L OBIFWED N L— R4 7 25| i
Z LT\ D ATREMERS, D BRI DM & 225 > T MS
DFEFIBERED R F 2 ATREME A REE L TN D,

2.3 NS DEEDINE EHAREE LT-FA%

MS (ZOWTORRFRFIEIM TN D L) /2 sTzD &
RIS, ZEIMERAT2 MS 23, FEE OB SITIC
EOREREL 5.2 50N OWTORIZEL D Hid L
INTIpoTz, BlZIR, EHEOHPSA 1,300 4 &, D05
R ATY T AHE 27 4 &% & LTz Guilloteaux and
Daérmyei (2008) 1%, Démyei (2001) ZZEIZBH%E L2
BIEREZ VT, 2B D MS [EHVEREOIIES TR
BENTOTFETE) RSB ERE Z AT 5 IGEIT
FEMRIZSIN L TS0y, BERZRIEEITEN 9575
\CHBE 5252 L EHLMNILTCND, ZORFZEDRE
L 0%, Bip s 12 FRHEREEE CHEiE SR &
STHFFEN TS (Alrabai, 2016; Moskovsky et al., 2013;
Papi & Abdollahzadeh, 2012; Sugita & Takeuchi, 2010; Sugita-
McEown & Takeuchi, 2014; Wong, 2013), & 512, MS (24
STEEST-FEEOTRESIT A E L2 EREICHOR
% Z X2 (Alrabai, 2016), MS OGN OFET T
72 Tl < RSN COFETE) (B HBET OIS
FTLULSBATE Z EBFERITENE S LT ICHE
Br RIET 2 EDRHLNT2> TS (Lee et al., 2020),

T, #HEF LN EL D MS ZH0 AU L
D& & FEIZIUT EHHMTIIZ20, MS OFRIE,
RO 12 HEE (Sugita & Takeuchi, 2010; Sugita-
McEown & Takeuchi, 2014) R>ycOBREDTR S HEIZL D
MS DX A 227 CEOEDHKD D | FRERIRTZE)
IZX - THRRD Z LM SN TS (Sugite-McEown
& Takeuchi,2014), = B2, HEABENE THFEED
B ST A 5.2 o MS <0, Wfil A AR DM <
THBE B2 5 MS DMHETHZE B LN/ T
V% (Sugita& Takeuchi,2010), DFE Y, MSIE, ¥D X5
IRFEET WO, EORREMRWDMNT LT, 20RE
PNEDLDHHLDTHDLEVWZ L,

3. MS [CEET B 5 RDHFTA~DRIE

ZHE TR L7238 Y  MS (2RI D A TRgE ) B3
< OHAENELNTWD, LOLIFERAZ, 2o Om R0
%< 1%, B~ MS PR BROCTH 5D, L2 #HEIC
KL TIZoFHUR, 29725 LWVofcbnbh o3 <k
BRE D72V AT 2 BT, RO BIZ H_EFET
HDHELEZLND, MS DU A MERM LA, %
HEDOHES T ~ONROMGERIE S E T MSIZBHT 5
%< OWFZEIZEEE LT\ 5 Zoltan Démyei (X, 2001 40D

ZEOHRT, [TRTOANTITO—REORTH H E
<HERHF 201 Tld72v ) (Démyei, 2001, p. 30) &ik~<T
Wb, ZOZENLHLIALIRE I, MS ORI,
(2 W, EORERWLNE NN L > TEDDTZD, K
TED MS DMIOIRBERFEETIBN T B [FEROZIR A
DEIFRG e, AHITCIE, ZNETELN MS 12
TOMRAEEE 2 L2 HEREICEAN R E b2 b
I OIME 255D MS LD T DWW G U A,

31 HED L FEREICERE S TERE

MS (2B 2 ST EDZ < 13, FFE D SUURENZ I T
S FE I FRFHEOHE T LOFEE HIRIA XU L
721 DB\ (f51]: Cheng & Démyei, 2007; Démyei & Csizér,
1998; Guilloteaux, 2013; Lee & Pun, 2021) . = 9 L7=AfF5EIL,
AR & LT SH BB, MS (ZB89 2 %R 2 HE 2.
BI=OIIIERNTH D0, L2 BEBHC BAR 7o e %
T 5 2 LT LV, L2 BED H ORIOFEF T L
% ED L DT I RE DT OWTEIRA 2325 5
ZBTOITIE, K0 7 alpfilm, TR0 BRED L2 %
HEREEICHE S A Y C, Lave and Wenger (1991) @ Situated
Leamning |23\ V2 TIRPUTHRODIA F 477 | A DSMEC
HHEEZBND (Situated SLA HFZEIZ-DOVWTIL. Gao,
2007; Groves et al., 2016; Hwang et al., 2014 2[8), L1,
R/ RRBRIZZTEDY T EDL . HFRAC K oA
ILAMRET Y. FERHTEZ W TEMICZ T T BRI
CINAA XORFERAEC D AR o D, BT
A AV IE L TCh FENATREZfE T HE Bl AT~ 0
JNERTAHRESCA~A Rfit 2 -V = T3E) 1 3FET D03, MS
DN S F S F 70 BR & EHECBIE LT 5 ATRelE
(1D - 4718, 2024; Ye & Hu, 2024) Z#&E$ 5 & 5D
ERMOBHRAE I Z D Z &3 ATREZ2 TE (] A 7 FE=C
BTV ) OB EE D, 29 LIz ERTHEOHH
ZA[REIZT 5720121, AR Ye and Hu (2024) O X 9
\ZRFE DRI R 2 Y T, FEEOEAZE
FRNZ IR R SN DO TR EREZ 5 L3 5l
B, PrREL L THEY THD EEZBND,

3.2 NS DfER THEE ) ITBH S EHDEE

MS DR EH OB ST ~DOZFI BT 5
SATHZECIE, MSIZRET 2 EHENE () D), 528
FHOEESIT LW, MS OfEA THEEE ) 23SV HivTn
%, L?>L. Sugitaand Takeuchi (2010) Tid, fdHAEREA
IR THFEE OSSR 5.2 5 MS D3GR
N TEY | F 7=, Sugita-McEown and Takeuchi (2014) Tl
MS DOERRFNC L - THEF OEEE ST 5 78
INFIRD Z ERHALNT RS> TND, TS DRIZE A
FX DL, FEITROTEEHT XX, MS OEH



JNERIT

FE| Tlid7e < B & I\ THTER0 2N e 5 2
L TR MS O ME) ThAHH, 41 MS Off
FACBET 28 %0x v -l 2 SS9 258120k, TMS %
EDOL BVWOBETHEHA L TWAh Tlidel, IMS &
MBI U CHEYNCEY ANTWD D B&3ad 2 0
BE LW EEZLND,

3.3 HED M FRIZE>TELSFBEDITHDETE

=
=

HED MS I L DFEE~OIRIL, FEEOH)

-1  (Alrabai, 2016; Moskovsky et al., 2013; Papi &
Abdollahzadeh, 2012; Sugita & Takeuchi, 2010; Sugita-
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